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College writing teachers and writing program administrators should 
' ^ make special efforts to establish new working relations with teachers oat-* 
side writing programs. Our task should be, to ^et teachers at all levels to 
recognize and assume their r.esp.onsibilities for% the literacy of their stud'ents. 
Writing 'instruction; including cbmpetence in expositcy^jf and argumentative 
writlYig, should be the responsibility of all teachers ,^ not jusi: composition 
teachers. ' ' \ 

To accomplish this task, we must cooperate not only with colleagues in 
other disciplines on the college campus, but als^ with other writing programs 
in.two--and four-year colleges around us, and especially with public school 
teachers and administrators!* t 
•t Since the "writing crisis" became a media event in 1974, a «)re favor- 

able cliinate of opinion has been developing for increasing^nd iinproving 
writing instruction. Jo reach and convince others of their responsibilities 
for literacy, we must take advantage of opportunities to keep writing in . 
the forefront of current educational concerns. Out^ audience should not be 
, limited to faculty and students on campus, but include public school teach- 
ers, school boards, legislators, and the general public • ^ 

Unfortunately there are still occasiohs, as I ^listen to or read' what 
some writing teachers are saying", when I wonder- if there is any other 
profession in which specialists-proclaim in public that the tools and. skills 
b^ic to their discipline are useless and need not be' taught to students? 
VI .Fortunately in Oregon as elsewhere; there dre^mahy activities u«ier- 



way, as writing teachers are joined by coileagu3fe ix\ other disclplities and 
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To accomplish this t^sk, we must cooperate not only with colleagues in 
other disciplines on the college campus, but als^ with other writing programs 
in two-^and four-year colleges around us, and especially with public school 
teachers and administrators ^ . 

^ Since the "writing crisis" became a media event in 1974, a m)re favor- 
able cliinate of opinion has been developing for increasing^nd iinprovlng 
writing instruction. To reach and convince others of their responsibilities 
for literacy, we must t^ake advantage of opportunities to keep writing in , 
the forefront of current educational concerns. Out^ audience should not be 
limited to faculty and students on campus, but include public school teach- 
ers, school boards, legislators, and the general public. ^ 

Unfortunately there are still occasiohs, as I "listen to or read' what 
some writing teachers are saying', when I wonder- if there is any other 
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b^ic to their discipline are useless and need not be' taught to students? 

, Fortunately in Oregon as elsewhere,- there Are^mahy activities ui*ier- 
way, as writing teachers are joined by coileaguSfe ix\ other disclpli'nes and 
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people outside tHe scHools. Let me provide some brief examples of efforts 
in Oregon to involve, those outside writing programs in the. interdisciplinary 
'teaching of composition; to coordinate writing progra^ms among tworand four- 
year public colleges iq the state; and to cooperate ^ith secondary school 
writing teachers, particularly to cohtr.ibute to inservice activities. 
^-v_^-^'^t^e University of Oregon in 1975, under a gxant from the Oregon 
Educaj::ional Coordinating Commission, ye set up special interdisciplinary 
writing sections of oAr first required composition course. , These sections 
were designed in conjunction with introductory or survey courses in such 
disciplines as art history, business, history, political science, and soci- 
oloTgy. We found that students' ' interest and performance were high when thei 
wri'tiJ^ assignments were related to the subject matter of courses in other - 
disciplines.' However, we encountered problems in scheduling, 'enrollment, 
and staffing that make this efxpe^iment difficult to continue, which may not 
be the case at a small college. 

# For faculty in the -other disciplines who were teaching the courses 
tied to the "interdisciplinary writing sections and for other faculty out- 
side ,the Engli|h department,, we offered short ft»ur-day workshoifB in summer 
and fall terms to develop their skills in handling students' writing in 
their courses. For discussion we ueejd student papers the participants sub- 
mit-ted X^om their courses. Jhe workshops not only provided an intensive 
review of mechanical and organizational p'tpblems encountered in expository 
writing, but also produced* a greater recognition of the need to structure 
writing assignments clearly and aid students wii% their pre-writing problems 

In a follow-up interview during the, next year, some^iparticipants reported 

' . ^ . \ 

that stydent 'papers served a3 helpful models to set fi^ectations in a class 

/ ^ , \ 

At Oregon Statue University, separate departments ana"|)rQfe8Sional 

schools have set additional writing requirements • The schoo!tt,of forestry. 
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for example, has supported a resident writing instructor to set up pro- 
ficiency tests and provide the regular faculty wifh trailing and assistance. 

However, as successful and useful as such voluntary projects may be at 
medium-sized universities like Oregon and Oregon S^ate, they will .have little 

impact beyond the few participants; at best th^y will increase for a few the 

■ ■ 

awareness of, writing issues. In confrast^^at two small, four-year, teaching- 
oriented colleges in our system (lAbo/and 4500 students), wher^ the e^itire 
faculty can meet in one classroojar; extensive interdepar tijental coordination 
of writing is being developed". On our research-oriented campus of 17,000 
with depaii^tments facing increasing class sizes and decreasing staffing, we 
cannot — as those of you in similar situations cannot — restrict our activi- 
ties to trying to convince o^x^ colleagues in other discipliaes who are turning 
more to computer-graded y^xams, to give and grade more essays. ^ 

By, coordihatine/activities and sharing information on a state-wide basis, 
those of us in waiting programs at the public colleges and -community colleges 
in Oregon h^Ve made noticeable gains. In 1974, a state-wide ad hoc Committee, 
on Copj^e^ncies in English Composition was charged with improving articulation 
berween the two- and four-year college^. \What we produced in June, 197,6 wa^ 
a/comprehensive report with 13 recommendations to coordinate ^nd emphasize 
writing'not only iri colleges T>ut at all grade levels, K - 12 as" well. 

In addition to recommending common procedures, course objectives, and 
minimal competencies for expository writing in college composition courses, 
more than half of the recommendations are directed- toward improving teaching 
and fostering cooperation among^^riting teachers f^om elementary levelg 
through college. Most important, we have broadened the committee to include 
secondary writing teachers for a cooperative project of developing a state- 
wide network to facilitate continuing professional education of writiog - * 
teachers, with such activities as inservice^ summer workshops, and exchange 
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of information through regional campus centers. The UnjLversity of California 
Berkeley /Bay Area Writing Project has provided the model h)r this jproject. 

s ... 

Wha't I waHt. to stress as significant * is how our committee moved eventu- 
aWy from concerns at the college ^evel to those at sec'bndary and el^mentar^ 
levels. If we caq get higl^er entry-lev%L skills,, from better writing in-, 
struction at the elementary and secondary levels, many of our problems — 

especially the financial dtain oL college remedial courses — will b^ miti- 

/ ' . 

gated. Moreover, since colleges are responsible for teacher preparation, 

we - must -assume the leadership in breaking the cycle of sending out teachers 

^inadequately prepared in writing instY^iction whp will be sending us more in- 

adequate students. We must avoid ppinting fingers to shift the blame onto 

public school teachers. We must provide better training, in the teaching ^f 

writing and help to improve continuing professional educatioa of writing 

teachers at all levels. 

t ^ By collaborating with our colleagues in ♦other departments and at other 

levels of education,* we should reach the goal of getting entire ^faculties , 

not just composition teachers , to assume responsibility for the literacy 

of students. ^ . , 
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